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Abstract

Purpose — Graduate unemployment is widely reported not only in Ghana but also across the globe. The
purpose of this study is to examine the relevance of the HND Commercial Art Programme, Graphic Design
(CAPGD) option, to the graphic art industry and to determine the work readiness of graduates of HND CAPGD
at the world of work.

Design/methodology/approach — A qualitative, evaluative case study research design was adopted to
examine the perspectives of stakeholders of CAPGD. It was a multiple case study, which involved faculty
members, graduates and industry-based supervisors. The study was conducted using in-depth semi-structured
interviews and focus group discussions to obtain in-depth interpretations and conclusions that reflected the
perceptions of the stakeholders.

Findings — The qualitative results indicate that the existing curriculum, based on the old polytechnic
educational system, does not provide adequate practical approach to teaching and learning processes. Hence
the majority of graduates lack competencies to meet industry’s expectations.

Research limitations/implications — The key limitation is lack of database on the HND Graphic Design
graduates at Takoradi Technical University. This affected the data collection process as the HND Graphic
Design graduate participants were not easily accessible, and, as such, much effort and risk were required to
contact them. Considering the implication for education policy, the findings propose stakeholders’
collaboration to ensure cross fertilization of ideas (Nwajiuba et al, 2020). Hence, a compilation of database
could engender further study in this area and thus form the bases of a mixed method approach resulting in
in-depth analysis for fresh insights into the study.

Originality/value — The findings provide unique insights into work readiness of Commercial Art graduates,
specifically in Ghana, as it seeks to bridge a gap in literature.

Keywords Commercial art programme, Employability, Graphic design industry, Higher national diploma,
Work-readiness and relevance

Paper type Research paper

Introduction

In the new global economy, education has become a central issue for socio-economic
transformation. There is a growing body of literature which recognises the importance of
graduate employability and massification of higher education programmes. In view of this,
tertiary institutions have been criticised over the relationship between the role of educational
experiences and economic needs around the world (Smith et al, 2018). According to
Bridgstock and Jackson (2019), today’s higher education graduates lack some required
proficiency (work-readiness) for work placement. Available literature reveals that Africa’s
youthful population requires an enhanced education to build competencies to produce
relevant and work-ready human resource capacity (Baah-Boateng, 2016). Additionally, most
developing countries have not as yet provided effective policies to promote graduate
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employability (Nwajiuba et al,, 2020). Against the backdrop that empirical studies on graphic Producing
designers’ employment are scanty, Dziobczenski ef al. (2018) contend that there is much to be work-read
: La. \s : y
done by way of research to appreciate the graphic design vocation. commercial art
The purpose of this study is to examine the strengths and weaknesses of the HND CAPGD

at Takoradi Technical University (TTU) in Ghana in order to make recommendations that gr aduates
would enhance its relevance to industry and the nation at large. Hence, the study sought to
answer the following overarching research question: 127

RQ. What is the perception of stakeholders on the relevance of subject, skills, knowledge
and understanding of the HND Graphics Design Programme to the world of work?

Currently, HND CAPGD, like other tertiary programmes across the sphere, has been
grappling with the quickening pace of technological advancement and global modernity in
Ghana. This situation requires the intervention of both institution and industry to guarantee
the relevance of Programme to the world of work (Adu, 2015; Bridgstock, 2017; Mobarak,
2019). Therefore, there is the need to investigate HND CAPGD option to ensure that its
graduates possess the required competencies to excel in the world of work. McAleese et al.
(2013) recounting Allan Bloom'’s exposition concurred that: “education in modern times ought
to endeavour to identify whatever that is deposited in learners that might crave for
completion and thus reconstruct their knowledge to promote independence in society”.
Underscoring this claim is the learning style of the constructivist approach that emphasises
the learner-centred-strategy to learning, which develops the learner’s intellectual
competencies, thereby making the learner independent, versatile and productive.

To achieve this goal, Henri et al. (2017) asserted that the mode of delivering sustainable
education should be based on competency-based pedagogy that utilises competency-based
learning (CBL) approach; thus, affording the learner the ability to link basic concepts of
education and training at the TVET level. Being an outcome-based student-centred form of
education, it would enable students to be forward-thinking and thus grasp the essential
knowledge and skills. This is expected to afford learners the ability to link various concepts
such as experiential education, project-based learning and problem-based learning which
form the bases of all education and training at the TVET level (Henri et al,, 2017). This would
also enable the learner to acquire and practise creative thinking skills that are relevant to the
world of work (Kumar and Teotia, 2017). The TVET system enhances relevance to workplace
needs requirements and improves applicability of competence (Terblanche, 2017). This,
consequently, renders the HND CAPGD graduates well poised to meet workplace
expectations.

The ultimate goal of education in any economy is to solve national development problems
through the introduction of work-integrated learning (WIL) style (Rook and Sloan, 2021). This
approach which combines both theory and practice in delivery ought to be the bedrock of
every institution’s curriculum (Terblanche, 2017; Pouratashi and Zamani, 2019). As relevant
and applicable programmes become the benchmark of today’s progressive economy, it is
equally important to align them with higher education system to ensure that graduates are
work-ready upon graduation (Bridgstock, 2017; Nwajiuba et al, 2020). For instance, the field
of professional graphic design has evolved from manual to digital technology, and this has
had a tremendous influence on the graphic design vocation (Dziobczenski et al., 2018). The
provision of this all-important training is expected to act as a panacea for the lack of practical
training and skills required to promote employability and work-readiness.

Study context
The Department of Graphic Design Technology, since its inception, has produced over 3,500
graduates for the limited artistic industry and mainly for freelancing (TTU, 2017). However,
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the curriculum, which belongs to the old polytechnic education system, is yet to be reviewed
and has resulted in outputs which may be irrelevant to the world of work (Agyefi-Mensah and
Edu-Buandoh, 2014; GoG, 2015).

Graduate employability

Issues of graduate employability and readiness to the labour market have been keys on the
political agenda of higher education across the globe. Consequently, a number of
employability and career guidance frameworks have been propounded to ensure that
institutions of higher education live up to their expectation (Bridgstock, 2017; Tran, 2019 and
Gedye, 2018). For instance, Gedye (2018) describes graduate employability to cover the ability
of securing a job, performing effectively within the job and being able to move between jobs
or roles as well as having the required experience and attribute to do a task. Therefore, the
supply of work-ready HND CAPGD graduate is fundamental to promoting education
enterprise in Ghana thereby reducing unemployment and poverty. Rty ef al (2018) are of the
view that graduate unemployment has become the litmus test for academic programmes,
which are irresponsive to labour market needs. In that respect, it behoves on all key
stakeholders to ensure that graduates are equipped with workplace readiness to seize
opportunities in the changing labour markets (Mobarak, 2019; Tran, 2019).

Though, little scholarly attention has been made towards the relationship between the
higher education interpretations of graduates’ abilities and their perceptions of their own
employability, Raty et al (2018) are of the view that employability involves students’ self-
confidence, applicability of abilities and relevance to workplace. Consequently, today’s
knowledge-based economy ought to be responsive to changes in labour markets requirement;
which requires significant preparation to enable the tertiary education graduate to be
relevant to their world. This calls for trainers to go the extra mile to produce outcomes, which
are over and above what degree subject knowledge can provide them, whiles trainees dwell
on lifelong learning skills to render them more competent and work ready.

A recent report indicates that higher institutions are not doing enough to develop the
employability skills of graduates which would provide them work readiness (Suarta ef al,
2017). Hence, the global workplace is advocating for higher education institutions to design
and implement programmes that Technical Universities were mandated to run whiles
providing workforce that are relevant to the needs of stakeholders. Hence, it is the
responsibility of all key stakeholders to provide graduates with knowledge in the
professional field which entail the ability to apply intellectual skills and theory to practical
situations (Suarta ef al, 2017).

The role of technical and vocational education and training (TVET)

Education strategic goal underscores the importance of delivering quality education service
at all levels to equip learners with training opportunities. TVET programmes are also
responsible for the competencies and attainment of demand-driven programmes needed for
the development of skills and economies (MoE, 2018). It was in the light of this that the HND
CAPGD began in 1995 under the former Takoradi Polytechnic to train students in the Visual
Arts, which initially offered only Textiles and Graphic Design options.

While there is scarce published literature on Commercial Art Programme in Graphic
design option, it is essential to have more research in this area so that more light could be
thrown on this phenomenon. Apart from Adu (2015), who examined the link between design
education and the graphic design industry, Enninful ef al (2016) whose study analysed
barriers to start-ups businesses among Graphic Designers graduates and a recent study by
Okyere (2017) which interrogated non-formal trained graphic designers (NFTGD) workforce
in Asafo, not much has been published on the work-readiness of Commercial Art Programme,



graphic option in Ghana. This could be attributed to failure of Ministry of Higher Education Producing
(MOHE) to promote research in such areas to enhance the programmes offered. These work-read
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assertions are corroborated by concerns raised by Bridgestock and Cunningham (2016) that :

et : : . commercial art
artistic graduates fail to secure satisfactory engagement leaving them underemployed and duat
thus divert into unrelated fields. This paper bridges the gap in literature on Commercial Art graduates
Programme as it explores the relevance of the CAPGD to the world of work.
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Industry’s expectation of TVET graduates

Employability and competence are inseparable and cannot be discussed in isolation.
Employability of any graduate is measured by the graduate’s level of competency demanded
by the world of work, which results from linkages between higher education and the industry.
Accordingly, Khodeir and Nessim (2020) labelled new skills needed in the higher education
and employability today as the “twenty-first century skills”. A study conducted on skills for
employability in Africa reveals that the major skill gaps in Africa are related to both cognitive
and non-cognitive (Burnett and Jyaram, 2012). In the case of cognitive, the deficiencies are
numeracy and critical thinking while non-cognitive skills are related to communication,
leadership and decision-making. However, non-cognitive skills are becoming increasingly
important as economies change. This is in support of the fact that the theoretical knowledge
acquired in school is simply inadequate to make graduates competent and thus employable;
this demands that employers conduct on-the-job-training that is specific to their needs.

Among these life skills are core subjects, career skills, learning skills, innovation skills and
Information Technology (IT) skills which are essential for the regular operations of the
industry. Hence, the employability of HND CAPGD graduate transcends skills and advocates
for more conscious effort to modernize curriculum to correspond to the current requirements
of employers. Industry ought to collaborate with academia in curriculum development to
ensure that the curriculum for the HND CAPGD is in line with workplace expectation. The
contemporary higher education industry thrives on the competency and non-competency
skills of its workforces (Paterson, 2017; Bridgstock and Cunningham, 2016).

A very recent study by Mobarak (2019) indicates that most higher education (HE)
graduates in Africa lack work-readiness and as such cannot be engaged by employers. This
unemployment setback has deteriorated such that many graduates from higher institutions
in Ghana are unable to secure jobs upon graduation (Zakaria and Alhassan, 2019). To make
matters worse, the graphic design industry is looking for qualified work-ready graduates
with soft and lifelong skills (Adu, 2015). It is contended that half of higher education
graduates cannot secure jobs two years upon completing national service while 20% remain
unemployed after three years of their national service programme (Zakaria and Alhassan,
2019). Against this background, the study adopts Dacre-Pool and Sewell (2007) model on
employability and curriculum design as a lens.

The Dacre-Pool and Sewell model

While the framework places this study in its right perspective, it also links the various
sections of the research. The model identifies five components such as: (1) Degree-subject
knowledge, understanding and skills; (2) Generic skills; (3) Emotional intelligence; (4) Career
development learning; and (5) Experience, Work and life. All these five components are
mnemonically referred to as “CareerEDGE”. Dacre-Pool and Sewell (2007) encourage all
stakeholders in education to provide graduates with the opportunity to access and develop
these modules (components). Strict adherence to these modules is expected to equip the
graduates with the requisite knowledge, skills and life experiences required of them from the
workplace. HND Graphics Design graduates would then be capable to reflect on and evaluate
such experiences, which would ultimately result in the development of higher levels of
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Figure 1.
Researcher’s construct

self-efficacy, self-confidence and self-esteem, which have been shown to be critical in
employability (Dacre-Pool and Sewell, 2007; Gedye, 2018; Sarfraz et al., 2018).

Dacre-Pool and Sewell (2007) advanced that the key benefit derived from this model is that
it is simple and comprehensible to all who adopt this framework. The model has also been
useful in the planning of curricula and could be used to prove to employers the worth and
responsibility of higher education institutions on one hand and on another how both
employers and tertiary institutions can benefit from it to increase employability and thus be
beneficial to all stakeholders. The choice of this framework is ideal because it is a holistic
approach to curriculum design and employability (Dacre-Pool and Sewell, 2007; Pond and
Harrington, 2013).

The researcher’s construct

The researcher’s construct for this study depicts a symbolic long-limbed key bearing five
components to be acquired by the learner, and these are outlined as follows: (1) Degree:
represents the subject knowledge, understanding and skills; (2) Experience, work and life;
(3) Generic skills; (4) Emotional intelligence; (5) the Career development learning.

These five components are firmly held together and rotate on Motivation (Figure 1). The
researchers explain that as these components rotate, they assimilate both intrinsic and
extrinsic motivation into all the components. Consequently, promoting both teaching and
learning process, which ensure that the components are well internalised by the learner. The
position of motivation on the model is strategic in that it stimulates teaching and learning
processes and ensures that there is co-ordination within the various components.

Methodology
Data collection
The data collection involved in-depth semi-structured interviews and focus group discussion.
With the aid of a snowball sampling technique and data saturation sampling method, the
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study selected 16 graduates of HND CAPGD drawn from HND Graphic Design graduates Producing
from 2010 to 2013 academic years. Five faculty members were purposively selected from the work-read

. . : : : y
Department of Graphic Design Technology and nine Industry-based supervisors located in commercial art
Takoradi, Accra, Tema and Kumasi, representing the hub of contemporary graphic design

enterprises were selected for the study. The study also classified the participants into four gr aduates
categories to ensure in-depth interactions with the sampled respondents. Category “A”
represents ten (10) of the HND Graphic Design graduates selected for face-to-face interviews 131

(FFI), Category “B” denotes six of HND Graphic Design graduates chosen for focus group
discussion (FGD). Category “C”, representing five faculty members selected for face-to-face
interview. Category “D” symbolises nine of industry-based supervisors sampled for face-to-
face interview. Full details on the categories of population and sample sizes are seen in
Table 1.

This study, which adopted a qualitative evaluation case study approach, employed both
intensive face-to-face open-ended, semi-structured interviews and open-ended semi-
structured focus group discussions that lasted sixty and ninety minutes respectively. The
interviews and discussions sessions were guided by interview protocols, which included set
questions and prompts. The following opinions sought from participants on the HND
Graphics Design Curriculum would help prepare work ready graduates:

(1) Comprehension and application of knowledge topics in the subject matter.

(2) Applicability of the knowledge and experience of the HND CAPGD to the Graphic art
industry.

(3) Gaps in the current curriculum of the HND CAPGD that inhibited transfer from
institution to industry.

4) Output/Work readiness of CAPGD graduate: i Attitude ii. Emotional Intelligence iii.
Generic Skills.

Data analysis

The qualitative data were analysed thematically using the data analysis spiral to generate a
main-theme and four sub-themes. The theoretical analysis challenged thinking, exposing
new understanding and ideas (Corbin and Strauss, 2008). The framework for analysis
emerged as the themes were defined and refined. The researchers utilized Creswell and Poth
(2018) analysis spiral plan. The final thematic map of the data under the global theme of
graduate employability aimed to demonstrate how participants’ perceptions were shaped by
their own experiences of working, teaching and learning.

As illustrated in Figure 2, the spiral loop “A” represents organisation stage of the data. At
this stage, the retrieved data was compiled and disintegrated into smaller units. Loop “B”
which signifies the perusal stage enabled the researchers to construct meaningful concepts
and ideas from the data and jotted down some preliminary interpretations of the data. This

Categories of respondents Sample size Percentages Data collection instruments

A HND graphic design graduates 10 33 Face-to-face interview

B HND graphic design graduates 6 20 Focus group discussion

C Faculty members 5 17 Face-to-face interview Table 1

D Industry based supervisors 9 30 Face-to-face interview Categories 0%
Total 30

100 population and
Source(s): Field Data, 2019 sample size
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SYNTHESIS
Integration and Summary of data

with the aid of tables and charts.

CLASSIFICATION
- Dismant!ing, Segmenting & reassembling
data to form meaning.

- Grouping them into categories or theme/
sub themes.

PERUSAL
-Getting the overall grasp of the data. \
B \ = Jolting down preliminary interpretations.

Figure 2.
Researchers’ construct

Source(s): Adopted from Creswell and Poth (2018) Spiral Analysis

section was further linked with the classification loop “C” where the data was further grouped
into categories, themes and sub-themes all of which were based on interpretations derived



from the codes. The fourth loop known as synthesis stage integrated and summarized data
into tables and diagrams and these were discussed in findings.

Results

The mnemonic CareerEDGE model by Dacre-Pool and Sewell (2007) is a practical
employability framework, which underscores the importance of strict adherence to all
components of the curriculum to promote employability among learners. Hence, the level of
comprehensible topics in the HND Graphic Design Curriculum is a vital element in producing
work-ready graduates with relevant skills.

Comprehension and application of knowledge

Although the perceptions of the respondents were shaped largely by their own engagement
with both pedagogic and work-related practices, the majority of the graduate respondents
suggested that the level of understanding was on the average, and these are reflective in the
following responses by graduates:

We were not fortunate to get the appropriate apparatus that could stimulate hands-on training
experiences in colour psychology and colour separation. And some of these things can be improved
to promote understanding. (FTFRSP9, personal communication 2015, November 17, Tema)

There was lack of understanding of topics in Computer Aided Design and software application
programmes. | must say that when we were in school, we did not do much of the practical works that
are expected of us. This has made it so difficult for us to perform at the workplace. It was only when I
was about to finish that I had a laptop and could do some little things for myself (FTFRSP4, personal
communication 2015, November 18 Accra).

It also emerged from the responses that teaching of some topics was difficult to grasp because
they are overly theoretical. This is affirmed in the following responses from the graduate
respondents:

Computer aided designing was theory-laden and software application programmes were not readily
available for students to practise. But those who were able to emerge and excelled were students who
had added value to themselves by learning other programmes (FTFRSP2, personal communication
2015, November 26, Accra).

Topics such as colour separation and printing processes under Printing Technology were pretty
much unintelligible because the department lacked the required laboratory to enhance knowledge
and understanding. (FTFRSP3, personal communication 2015, November 26, Accra).

Another graduate respondent FTFRSP 7 indicated that lack of practical sessions implied that
learning had to be memorised because it was quite difficult for him to comprehend. Responses
indicated that training was not student-centred and activity based; therefore, students could
not take charge of their own learning experience. The following response confirms why
memorisation of topics inhibits understanding and stifles creativity:

Tuition should not aim at rote learning. Learners should be allowed to express themselves when
answering questions. If you asked me after A and B what comes up? I should be able to say C based
on my own understanding. Not necessary from the handout you have given me. (FTFRSP 7, personal
communication 2015, November 16, Accra).

Interactions with respondents from faculty also revealed that there is lack of understanding
in some practical subjects because the majority of fresh students were deficient in the hands-
on techniques which resulted in lack of technical know-how in graphic designing, thereby
affecting students’ ability to ideate. This claim is suggested in the following graduate
responses:

Producing
work-ready
commercial art
graduates
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Don’t forget that the students are coming from SHS and are young, and I do not think they are mature
enough to do imaginative learning, more so in SHS they do not do much practice-led work in this art
discipline. So, their very first tertiary contact, which is the Polytechnic, I believe they should be
introduced to practical experience of learning so the argument of setting up studio cannot be ruled
out. Not even when the argument is “there is no money” (STF-FTFRSP 4, personal communication
2016, April 15).

A further probing of faculty responses indicated that students’ knowledge in Printing and
Photography would be further improved if they were provided with suitable studios and
workshops for the practical subjects. This is illustrated by one perceptive lecturer’s comment:

‘We need materials and facilities such as Printing Press and Photographic laboratory to solve these
problems and to help enhance skill so that students can perform well (STF-FTFRSP2, personal
communication 2016, April 14).

Secondly, entrepreneurship studies were purely theoretical and not linked to Graphic
designing. Hence, it did not enable students to grasp the concept of enterprising.
Furthermore, the entrepreneurship course did not provide students with practical skills on
how to start-up and sustain businesses. The following responses from faculty attest to these
assertions:

If you were graphic design graduate or a student and you were taught entrepreneurship, examples
should come from within your academic discipline so that you can link up your knowledge. However,
most of the teachers were coming from outside the department, and what they teach is general, so
some of the students are unable to link-up what they have been taught to their academic discipline
because most of the instructions are theoretical (STF-FTFRSPI1, personal communication 2016,
April 16).

Students are not taught how to establish businesses, although they are taught entrepreneurship
studies. There is the need to bring in practical professionals for seminars on how to stay in business,
manage funds etc. (STF-FTFRSP2, personal communication 2016, April 14).

Entrepreneurship should aim at how to create/lookout for new things and turn them into valuable
things that will be well demanded. Entrepreneurship gives one the nitty-gritty on how to establish,
look for opportunities in the community and turn them into making money (STF-FTFRSP3, personal
communication 2016, April 15).

On the contrary, an industry-based respondent with a stronger concept of employability
attributed the problem to inadequate tuition and lack of understanding in computer-aided
designing and ideation. The respondent further indicated that lack of understanding in any
topic does have a negative effect on competency of graduates, and the following response
emboldens this assertion:

The students are not ready for the job market, and I do not know the source of the problem. I rather
believe we don’t have men and women who are ready to work. I have one young graduate working
with us, but I am not happy with his performance. I have asked him to come and observe while I
design so that I can teach him concepts and stuff. It is the ability to learn that is not there (IND
FTFRSP1, personal communication 2015, November 17, Tema).

In addition, participants from printing industries complained about Printing Processes,
Machine Operations and the ability to operate the press machines. This was because the
Department of Graphic Design Technology did not have an in-house well-resourced
laboratory to train the learners on the use of printing machines. Hence, the delivery of these
topics was basically theoretical in nature and the HND Graphic Design trainees were too
young to do imaginative learning. Three of the industry-based respondents revealed that
graduates have difficulties with practical courses such as Printing Processes and Printing
Technology, and this assertion is evident in the following response:



But most of the time we do consume polytechnic graduates for Graphic designing, but when it comes
to the press machine, they do not have the patience to learn, but I hope with the installation of
printing press on your campus, I think that problem would be solved with time. (IND FTFRSP 8,
personal communication 2015, November 15, Takoradi).

In addition to this claim, two respondents from the industry were of the opinion that level 100
students (beginners) lack the basic knowledge required to understand and therefore could not
appreciate practical content. They thus suggested that, level 100 students should be
exempted from attachment training. The following responses confirm such claims:

I'wrote in the report that I do not need the 1st years because they get confused when they are taught,
but when they get to 2nd year, they understand. So, first year students undertaking internship
programme is a waste of time. (IND FTFRSP 2 personal communication 2015, November 19, Accra).

Possibly first year attachment should be scrapped because the brain is not grounded. Otherwise
change the description from internship to observation (IND FTFRSP 7 personal communication
2016, January 28, Kumasi).

At the multimedia section, the HND Graphic Design graduates felt quite insecure and
redundant because what learners studied do not have bearing on what is done at the work
place. This is purely an issue of mismatch. In an effort to engage them, graduates are given
complementary cards to design which is not the core duty of multimedia section. This is
confirmed by the following response from industry:

What I notice about the HND interns is that their knowledge is limited to CorelDraw, little Photoshop
and so on. To keep them busy, our bosses give them complementary stuffs to do which is not part of
multimedia. They are to get used to illustrator in Photoshop, Adobe Premier and After Effects. This
basis will help them a lot. INDFTFRSP3, personal communication 2015, November 19 Accra).

Applicability of competencies

Competencies are seen as the required work conducts and qualities that the HND Graphic
Design graduate ought to display in order to be relevant to the workplace (Antiaye et al,
2013). In assessing the competency level of the graduates, it came to light that some graduates
are competent and work ready.

About a third of total respondents indicated that the HND Graphic Design graduates
produce superior performance, which means that they are skilful, qualified and capable of
applying their competencies at the workplace. Affirming this assertion, a graduate respondent
indicated that: “I am also a freelance designer and that has enhanced my performance at the
workplace” (FTFRSP3, personal communication 2015, November 26, Accra).

Responses that emerged from the data suggest that only few HND CAPGD are incompetent,
hence irrelevant to workplace. Minority of the graduate respondents indicated that they never
obtained the required skills to guarantee those jobs they seek. This is because, they lack the
ability to efficiently execute tasks at the workplace. Few respondents from industry also
implied that these HND graduates were more interested in the theoretical subject matters and
were not good at skill acquisition. These assertions are established by the following comments:

In terms of competence, | must say while we were in school, we did not do much of the practical works
that are expected of us. This has made it so difficult for us to fit into the workplace (F2FALI4,
personal communication 2015, November 17, Accra).

He wrote an application letter. I gave him an assignment to do. At least, he was able to place items on
paper for me to know that he wanted to do something. I assigned him to label, and, almost one year,
he has not been able to do that very simple thing, and he can’t do it. IND FTFRSP 1, personal
communication 2015, November 17, Tema).
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It also became known that very few of graduates’ respondents indicated that they could not
link knowledge from classroom to workplace expectations because delivery of subject matter
was generic. This is buttressed by faculty respondent STF-FTFRSP 5 who said that: “They
don’t want to do a little application of knowledge.” Quite apart from that, IND FTFRSP1 from
industry also insinuated that some students are not teachable. IND FTFRSP 3 from industry
suggested that the trainers do not have enough resources to train students in multimedia,
hence their knowledge in areas such as animation, cinematography and video effects is way
below what is required in multimedia productions.

Gaps in the HND Graphic Design Curriculum

The researchers hinged the study on the premise that there are deficiencies in the HND
Graphic Design curriculum, and that is evident in the low level of creative ability and
mnovations demonstrated by HND Graphic Design graduates at the field of work. The three
main textured patterns that emerged from this section are absence of state-of-the-art facilities,
deficiencies in the curriculum and theory-laden delivery.

Absence of state-of-the-art facilities and resources. Largely, the participants indicated that
the HND curriculum is deficient. About a half of the responses suggested that the gap is due to
the absence of state-of-the-art facilities and other resources. However, few of the graduate
responses implied that the gap is due to deficiency in lecturers’ subject matter delivery. A
graduate participant revealed that “Computer Aided Design was not practically based hence
could not grasp it” (FTFRSPS8, personal communication 2015, November 27, Accra).
Meanwhile, some responses of the graduates also indicated that the gap in the current subject
matter delivery was due to obsolete teaching and learning equipment. Another graduate
respondent suggested that, “There is too much theory component in the curriculum”
FTFRSP6, Face-face interview with graduate, Accra November 19, Accra). These prevented
trainees from securing hands-on skills for the world of work.

Generic or soft skills. Employers expect graduates to work harder to possess generic skills
and competences that will empower and develop their capacity for the 21st century business
environment (Padli ef al, 2019; Réty et al, 2018). Based on this, the study discovered that the
HND Graphic Design curriculum does not cover all the essential attributes apart from
communication skills, team work and elements and principle of design, which are meant to
develop creative abilities of students. Using Dacre- Pool and Sewell (2007) Career EDGE
model as a lens, it was also identified that essential skills such as emotional intelligence (EI)
and career development learning (CDL) were not familiar to graduates. For instance,
FTFRSP6 of the graduate responses indicated that graduates were not adequately prepared
for the world of work, and this is suggested in the following response:

Despite the intensive practical training, trainees were not exposed to CDL and therefore were not
abreast of job avenues available to them. For instance, graduates were not aware of the various
career pathways available to the graphic design graduates, let alone pursue them. (FTFRSP6,
personal communication 2015, November 19, Accra).

Another key attribute that graduates lack is Emotional Intelligence (EI) which looks at an
individual’s ability to monitor his or her own feeling and being able to use it to the benefit of
others. Whether in the school setting or workplace environment, emotional intelligence has
become useful because it inspires the trainee to use his or her knowledge to guide and develop
his or her thoughts, actions and those of others. It became evident that participants were not
familiar with this relatively new concept and could not respond to it. Responses such as
“What does it mean?” is evidence to this assertion (FTFRSP6, personal communication 2015,
November 19, Accra), However, STF-FTFRSP1 linked emotional intelligence to attitudinal
and affective aspects of education which is lacking in the curriculum.



Output of graduates. About one-third of the respondents suggested that HND CAPGD
graduates were fairly productive. This indicated that outputs of some trainees are relevant to
workplace practice. For instance, an industry-based participant said “very recently the Head of
Creative Department was a graduate from your institution” (INDFTFRSP 4 personal
communication, 2015, November 26 Accra). Data indicate that only a few of HND CAPGD
graduates were accomplished, enterprising and fulfilled. Those in this category had a wealth of
experience, which they brought to bear on their employees. At the time of the interview, a
graduate was seen managing three graphic design outfits, including other freelance businesses.

A couple of industry-based respondents indicated that trainees are not well-prepared for
the industry, and this adversely affected their output at the workplace. For instance, an
industry-based supervisor gave an indication that: “some trainees have not been prepared well
enough for internship training and attributed their poor performance to outdated curriculum”
(INDFTFRSP 7 personal communication 2016, January 28, Kumasi). Another key thing that
emerged from the responses is that graduates have attitudinal challenges and are deficient in
some generic skills. Another industry player reiterated this in the following response:

The young ones coming up do not have the patience to learn the job well. I think that the syllabus
must include how to nurture them to start from the scratch. How can we change the perception they
have that: “being a graduate from tertiary institution, they should be made the boss of the job”
(INDFTFRSP8 personal communication 2015, December 7 Takoradi).

Discussion

Stakeholders’ views on the work-readiness of graduates indicate that majority of graduates of
CAPGD are not work-ready. This corroborates Prikshat ef al’s (2019) findings that graduates
lack the required preparation for the world of work upon graduation.

Comprehension and application of knowledge

This is based on fact that majority of trainees fail to grasp topics that are overly theoretical
because they lack the ability to link up knowledge in one topic to another. Moreover, data
from graduates’ responses indicate that there is absence of learning facilities, which has
resulted in inadequate practical sessions resulting in irrelevant pedagogic delivery and less
competent HND Graphic Design graduates. Hence training was not student centred, so
students could not do independent learning. This approach to training is at variance with the
constructivist’s view of a learner, whose role is to create his or her own learning experience
under the guidance of a facilitator (IBE-UNESCO, 2017; Ngozi, 2014).

Applicability of competencies

Issues of competencies are paramount to the Technical Universities whose core mandate is
“to promote change and enable its diplomates and graduates to apply their knowledge to
develop the world of work (Brosan, 1972, p. 45). Therefore, it makes no sense if graduates of
Technical Universities compete with graduates from the traditional universities because they
operate with different mandates. Hence the Technical University graduates are expected to
be better equipped since they were trained to combine theory and practice to solve
contemporary problems (Mercer and Ponticell, 2012).

Gaps in the HND Graphic Design Curviculum

The overall responses from the stakeholders presuppose that the graduates are deficient in
some key areas that trainers have to reconsider. Graphic Design education is not only about
knowledge and understanding of software application but the ability to creatively combine
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the principle and element of design in visual communication. This will require trainees to be
equipped in critical thinking skills, creative thinking skills, principles, theory strategy,
conceptual design, design development, techniques, visualisation composition, social
responsibility and application (Landa, 2011). These are what makes a graphic designer a
communicator and a problem solver.

This result provides a support for the CareerEDGE model by Dacre-Pool and Sewell (2007)
which highlighted the inclusion of generic skills in the key employability model to ensure that
graduates are all rounded in terms of skills to complement their core discipline. Against this
backdrop, industrial training programme such as internship was introduced in the erstwhile
polytechnic system to complement trainings on campus and to equip trainees with the needed
practical experiences that would render them relevant to the economy (Effah ef al, 2014).
However, evidence from respondents indicate that some HND Graphic Design graduates
cannot exhibit the required proficiencies in the field of graphic designing due to lack of
generic skills which prevents graduates from being fully baked for the task ahead of them
(McCowan et al., 2016).

Generic or soft skills. Despite its importance, the study identifies that emotional intelligence
was conspicuously missing in the curriculum. This assertion buttresses Matsouka and
Mihail’s (2016) claim which affirms that there is a gap between university graduates’ and
Human Resource Managers (HRMs') assessments on graduate employability. Against this
background, Jackson (2012) affirmed that most Sub-Saharan African countries have not as
yet imbibed the importance of soft skills in preparing graduates for the world of work because
policy makers feel they are not examinable, so they do not incorporate them during
curriculum design.

It is in the light of this that the Career Development Units of TTU was established in 2017,
as an academic counselling unit to educate students on career development, to educate
students on how to study the job market for possible job opportunities and to prepare them
for job interviews (Foster, 2006). Besides, the unit is expected to train students to be more self-
aware and be able to identify things they are passionate about for further development.
However, the unit is new and its activities are hardly felt. This is corroborated by Watts (2006)
who avers that career development learning until recently has not been given the needed
attention in training institutions. Considering the dynamic nature of the job market, the
Career Development Unit of the Takoradi Technical University would have to strengthen its
activities and extend its reach to cover all programmes to ensure that the graduates are well
equipped for the world of work.

Output of graduates. Reduction is also linked with high performance of graduates in the
world of work which is subject to outcome of trainees’ learning experiences, both in the
classroom and at the industry. In support of this, Hartl (2009) confirms that skill development
stimulates productivity, quality, diversity and job-related safety and thus leads to improved
health and well-being of citizens.

Despite the deficiencies in the key employability component, Bridgstock (2009) concurs that
the dynamic nature of this information age, economy and employability demand some far
reaching skills other than the possession of just generic skills. Beyond skills, most employers do
not possess standardised criteria for assessing job descriptions, specifications and performance
of graduates, hence graduates’ output are evaluated by their own criteria (Chuma, 2012).

Conclusions

Comprehension and application of knowledge

It can be concluded that while practical topics such as Basic Lettering and Typography,
Advertising Technology and Fundamentals of Packaging are very comprehensible, exposure
to appropriate workplace environment and practices would develop experience in practical
courses such as Printing Technology, Ideation and Press Operations and as such equip



graduates for workplace practice. In the absence of required facilities, the study establishes Producing
that some trainees will have poor grasp on practical topics. Work-ready
The study corroborates Amedorme et al. (2014) who opine that HND Graphic Design ial art
Curriculum, like all other TVET programmes, is techno-scientific and must offer 60% commercial ar
practical and 40% theoretical content in order to ensure students get the required hands-on gr aduates
training for enhanced competency. Consequently, it is concluded that some modes of delivery
of HND Graphic Design Programme are out of step with the mandate of TVET because they 139
fail to equip learners with the needed competencies (Ansah and Kissi, 2013).

Applicability of competencies

Application of competence looks at the trainees’ ability to apply their knowledge, behaviours
and attributes at workplaces in a bid to perform particular assignments. Consequently, the
competency levels of the HND Graphic Design graduates vary and are determined by
individual aptitude towards the profession and exposure to workplace practices.

Gaps in the HND graphic design curviculum
The absence of key teaching and learning modules and competencies results in graduates
who are not ready for work. It was inferred from the findings that the gap in the current
subject matter is triggered by the absence of state-of-the-art technologies and resources, as
evident in most TVET programmes in Africa (Woyo, 2013).

It was also deduced from the findings that among the work attributes, emotional
intelligence is the least known attribute among all stakeholders.

Output of HND graphic design graduate at the workplace

The study also concludes that some HND Graphic Design graduates enrolled on the
programme to enhance their skills, remuneration and status in life. As affirmed by Hartl
(2009), skill development stimulates productivity, quality, diversity and job-related safety,
which lead to improved health and well-being of citizens. It has also been inferred from the
findings that the performance of graduates is directly linked with the mantra, “garbage in
garbage out”. This presupposes that if new entrants should be given thorough scrutiny via
interview sessions prior to being admitted, prospective applicants would sharpen-up before
they enrol in level 100. In that regard, the candidates would come prepared with positive
attitudes toward the HND Graphic Design Programme.

Recommendations

The study recommends appropriate teaching and learning environment and learner-centred
pedagogy in which learners take active responsibilities of their learning activities and
knowledge transfer. Similarly, the study calls for Public-Private Partnership to set up
regional graphic design centres to address skills development deficiencies in order to enhance
the skills acquisition and employability of the HND Graphic Design graduates.

The study suggests the adoption of Competency-Based Training which seeks to develop
the competencies of the individual which complements Dacre-Pool and Sewells (2007)
CareerEDGE Model that underscore knowledge and understanding of a giving discipline as
the central theme in achieving graduate’s employability.

Against this backdrop the study has recommended proper collaboration between
Government, industry and academic institution to ensure that there is strict adherence the
industrial internship training programme which equips trainees with the needed practical
experience that would render them relevant to the economy (Effah ef al, 2014).

Despite the deficiencies in the HND Graphic Design Curriculum, the study recommends an
introduction of work integrated learning approach, which present the trainees adequately for
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the world of work. Against this background, teachers should be given regular training to
upgrade their competencies; develop well resource studios and revise the curriculum to
address the needs of the modern graphic design industry.
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